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1. Our Vision

Every child will achieve with confidence, belong with pride and thrive as caring,
resilient citizens.

At Acre Hall Primary School, we believe that positive behaviour grows from positive
relationships. We are committed to creating a safe, inclusive and ambitious environment
where every child feels they belong and is supported to succeed.

We understand that behaviour is a form of communication and recognise that children need
to be taught, modelled and supported to develop positive behaviour. Through high
expectations, strong relationships and consistent practice, we help children develop the
skills they need to flourish both in school and beyond.

Our behaviour culture enables children to:
e Achieve with confidence
o Belong with pride
e Thrive as caring and resilient citizens

2. Governance, Leadership and Staff Responsibilities

Roles and Responsibilities

Governing Body
The Governing Body will:
Review and approve the Behaviour and Relationships Policy.
Monitor the effectiveness of the policy and its implementation.
Ensure the policy complies with relevant legislation and statutory guidance.
Support school leaders in fostering a positive culture of behaviour and relationships.
Receive regular reports on behaviour, suspensions, exclusions and behaviour trends.

The Principal
The Principal is responsible for:
Establishing and maintaining a positive behaviour culture across the school.
Ensuring the consistent implementation of this policy.
Providing training, guidance and support for staff.
Monitoring behaviour data and identifying patterns or trends.
Ensuring reasonable adjustments are made where appropriate.
Reporting behaviour information to governors and the Trust.

Senior Leaders and Designated Behaviour Leads
Senior leaders and designated behaviour leaders will:

o Support staff in implementing the policy consistently.
Provide advice, coaching and modelling of effective behaviour practice.
Monitor behaviour incidents and provide targeted support where required.
Coordinate support plans and external agency involvement where appropriate.
Ensure records are maintained accurately on CPOMS.

All Staff
All staff are responsible for:
e Implementing the policy consistently.




Teaching and modelling expected behaviours.
Maintaining high expectations for all pupils.

Recording significant incidents.

Building positive relationships with pupils and families.
Promoting a safe and inclusive environment.

3. Our Values

Everything we do is underpinned by our four core values:

Respect
We treat everyone with dignity, fairness and understanding.
Children learn to:

e« Be kind and polite

e Listen to others

o Respect differences

¢ Value everyone in our community

Responsibility
We take ownership of our actions and make positive choices.
Children learn to:

¢ Follow expectations

¢ Make positive choices

e Learn from mistakes

e Put things right when things go wrong

Relationships
We build positive connections where everyone belongs.
Children learn to:

o Work together

e Show empathy

e Support each other

o Resolve difficulties respectfully

Reach
We embrace challenge, show resilience and strive to be our best.
Children learn to:

e Be resilient

e Embrace challenge

o Persevere through difficulties

e Aim high and keep improving

4. Our Behaviour Expectations

The Acre Hall Way
We expect everyone to:

Be Ready
e Arrive prepared to learn
¢ Follow routines first time




o Listen carefully

Be Respectful
e Speak kindly
e Use good manners
e Respect everyone and everything

Be Safe
« Make sensible choices
o Keep hands, feet and objects to ourselves
e Follow adult instructions

At Acre Hall, behaviour expectations are explicitly taught, practised and reinforced
throughout the year, with all adults modelling the standards we expect.

The Acre Hall Way Posters (see Appendix 1) provide a clear and visible reference for these
expectations and are displayed throughout the school.

By establishing a shared language and consistent routines, the posters support pupils in
making positive choices and understanding how to be ready, respectful and safe in all areas
of school. They are particularly important in guiding movement and transitions, ensuring a
calm, orderly and consistent approach that is upheld by every member of staff.

5. Learning Behaviours

At Acre Hall Primary School, we believe that successful learners are developed through
explicit teaching, modelling and encouragement. Alongside our behaviour expectations, we
teach a set of learning behaviours that help children become confident, independent and
resilient learners.

These behaviours provide a shared language for pupils and adults. Staff explicitly teach,
model and recognise them throughout lessons, assemblies and wider school life. They are
also used to celebrate success through Class Dojo, recognition systems and feedback to
pupils and families (Appendix 3).

Ready to Learn
We come to learning prepared, focused and ready to take part.

Children demonstrate this by:
e Being organised and prepared
Listening carefully
Following routines independently
Focusing on the task
Managing distractions
Showing positive learning habits

Staff might say:
"Thank you for being Ready to Learn."
"I can see lots of children focused and prepared for learning.”

Ask and Discover
We are curious, ask questions and enjoy finding things out.




Children demonstrate this by:

e Asking thoughtful questions
Exploring new ideas
Showing curiosity
Taking part in discussions
Learning from mistakes
Seeking understanding

Staff might say:
"That's a brilliant Ask and Discover question.”
" love the curiosity you're showing."

Keep Going
We show resilience when learning becomes difficult.

Children demonstrate this by:

o Persevering when challenged
Trying different strategies
Learning from setbacks
Taking pride in improvement
Showing determination
Embracing challenge

Staff might say:
"You really showed Keep Going when that felt difficult."”
"I noticed you didn't give up.”

Team Up
We learn with and from others.

Children demonstrate this by:
e Working cooperatively
Listening to different viewpoints
Supporting their peers
Sharing ideas respectfully
Contributing positively to group work
Encouraging others to succeed

Staff might say:
"Excellent Team Up behaviour."
"You worked really well together and helped each other succeed."”

Think Independently
We use our knowledge and skills to solve problems for ourselves.

Children demonstrate this by:
o Taking responsibility for their learning
Working independently
Making sensible decisions
Using resources effectively
Thinking critically
Reflecting on their learning




Staff might say:
"You showed great independent thinking there.”
"l like how you used what you already knew to solve the problem."

Recognition

Learning behaviours are recognised and celebrated across the school. Staff award Class
Dojo points and other forms of recognition when pupils demonstrate the Acre Hall Learning
Behaviours.

Children are encouraged to reflect on the learning behaviours they are demonstrating and
identify which behaviours help them achieve success in their learning.

6. Adult Expectations

At Acre Hall, we believe adults are responsible for creating the culture in which children can
succeed.

All staff will:

+ Build positive relationships with pupils
Greet children positively
Notice and recognise positive behaviour
Use calm, respectful language
Follow agreed routines and systems
Be consistent in their responses
Separate the child from the behaviour
Restore relationships following incidents
Provide every child with a fresh start

Adults will never:
e Humiliate
Ridicule
Publicly shame
Hold grudges
Escalate situations through confrontation

Consistency means every child receiving the same calm and predictable response from
every adult.

7. Staff Induction and Ongoing Training

Staff Training and Support
To ensure consistency and fidelity of implementation, all staff receive behaviour training
appropriate to their role.

This includes:
e Behaviour expectations and routines.
Behaviour response systems and restorative approaches.
Emotion Coaching and regulation strategies.
SEND and reasonable adjustments.
Anti-bullying procedures.




o Safeguarding and behaviour recording systems.
o Positive handling and restrictive interventions (where appropriate).

New staff, agency staff, volunteers and trainees will receive behaviour induction as part of
their introduction to the school.

Behaviour practice will be revisited regularly through:
o Staff meetings.
INSET training.
Coaching and mentoring.
Learning walks and monitoring activities.
Updates following changes in legislation or guidance.

8. Recognition and Rewards

At Acre Hall, we believe recognition is one of the most powerful tools for improving
behaviour. Positive behaviour, effort, learning behaviours and demonstrations of our values
are noticed, acknowledged and celebrated consistently by all adults.

Research and experience tell us that children thrive when positive behaviours are
recognised more often than unwanted behaviours are corrected. Therefore, our approach is
built on a culture of noticing success and celebrating progress.

Graduated Recognition Model

Level 1: Everyday Recognition

All adults provide frequent, specific verbal praise linked to:
e The Acre Hall Way
e Our Values (Respect, Responsibility, Relationships and Reach)
e Our Learning Behaviours

Level 2: Public Recognition
Positive behaviour may be recognised publicly through:
e Sharing examples with the class
e Celebration during lessons
e Recognition in assemblies
o Positive feedback to other staff

Level 3: Class Dojo Recognition
Children receive Class Dojo points when they demonstrate:
e Respect
Responsibility
Relationships
Reach
Acre Hall Learning Behaviours

Dojo points contribute to both individual and class recognition.

Level 4: Milestone Recognition
Children are recognised when they reach key Dojo milestones:




50 Dojos Bronze Certificate

100 Dojos Silver Certificate and Acre Hall Values Badge
150 Dojos Gold Certificate

200 Dojos Visit to the Dojo Shop

300 Dojos Platinum Award and Principal Recognition
500 Dojos Acre Hall's Wall of Fame Award

Level 5: Leadership and Ambassador Recognition
Children who consistently model the Acre Hall Way may be offered additional responsibilities
such as:
e Playground Leaders
Reading Ambassadors
School Councillors
Eco Leaders
School Representatives

These opportunities recognise children who consistently contribute positively to the school
community.

Individual Recognition
Children may also receive:
Verbal praise
Stickers
Positive messages home
Principal Awards
Celebration Assembly Awards

Whole-Class Recognition
Star in a Jar
Classes earn stars when they demonstrate:
e Respect
e Responsibility
o Positive Relationships
e Reach
When the jar is full, the class earns a shared reward agreed with their teacher.

9. Behaviour Curriculum

Behaviour is taught in the same way as reading, writing and mathematics.

Children will be taught:

e Classroom routines
Corridor routines
Playground expectations
Lunchtime expectations
Assembly routines
Respectful communication
Emotional regulation
Conflict resolution
Online behaviour and safety




Staff will regularly model, practise and revisit expectations.

10. Behaviour Response System

At Acre Hall, all adults follow a consistent behaviour response system to ensure that pupils
experience clear, predictable and supportive approaches to behaviour management across
the school.

The focus is always on promoting positive behaviour, maintaining relationships and helping
children regulate their emotions (Appendix 4).

Step 1: Redirect
Where possible, behaviour is redirected before it escalates.
Adults should calmly redirect the child towards a positive action or alternative task, rather
than focusing on the unwanted behaviour.
Examples:
e "Can you help me hand out the books?"
o "I'd like you to be my helper for this activity."

At this stage, avoid discussing or drawing attention to the behaviour itself. The aim is to re-
engage the child positively and preserve their dignity.
Step 2: Proximity Praise
Use strategically targeted praise to reinforce the behaviours you want to see.
Adults should acknowledge and celebrate pupils who are demonstrating the expected
behaviour through positive recognition, verbal affirmation and rewards where appropriate.
Examples:

e "l can see Mia is ready to learn."

e "Thank you to this table for showing excellent listening."
This helps to regulate behaviour positively and encourages others to make good choices.
Step 3: Reminder
Provide a calm, respectful reminder of the expected behaviour.
The reminder should be specific to the child and linked to the expectations outlined in the

Acre Hall Way or school values.

Example:
"Remember, we show respect by listening when others are speaking."

Most low-level behaviours should be resolved at this stage.
Step 4: Choice

If the behaviour continues, the child is reminded that they have a choice about how they
respond.




Example:
"You have a choice. You can show respectful behaviour now, or there will be a
consequence."

The consequence should be explained clearly and calmly.

Adults should:
e Remain neutral and non-confrontational.
e Avoid engaging in debates or lengthy discussions.
e Allow take-up time for the child to make a positive choice.

Step 5: Consequence

If the behaviour continues despite support and reminders, a proportionate consequence will
follow.

Consequences may include:
o Reflection time within the classroom
A short reset period in a partner classroom
Time in a designated regulation space
Completing unfinished work at another appropriate time
Repairing or restoring any damage caused

Consequences should:
¢ Be immediate where possible
Be proportionate to the behaviour
Maintain the child's dignity
Be linked to the behaviour whenever appropriate

The purpose of a consequence is not punishment; it is to support reflection, accountability
and self-regulation.

All significant behaviour incidents and consequences must be recorded on CPOMS, and
parents/carers should be informed.

Step 6: Restore

Once the child is calm and regulated, a restorative conversation should take place. Staff
should use an emotion coaching approach, helping the child to identify, understand and
manage their feelings while taking responsibility for their actions.

Adults should:
o Validate the child's emotions without excusing inappropriate behaviour.
o Help the child understand the impact of their actions.
e Support the child in identifying better choices for the future.
o Re-establish positive relationships and a sense of belonging.

Restorative questions may include:
What happened?
How were you feeling at the time?
What were you thinking?
Who has been affected by what happened?
How do you think they felt?
What could you do differently next time?
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7. How can we put things right?

Every behaviour incident should conclude with reconciliation, repair and a genuine fresh
start.

Step 7: Support

Additional support is required when behaviour becomes persistent, escalates in severity, or
indicates an unmet need.

Support may include:
o Restorative meetings with parents/carers
A Behaviour Support Plan
Emotional literacy or regulation support
Intervention from the SENDCo
Pastoral support and mentoring
Multi-agency or external professional support

The aim is always to understand the underlying need, remove barriers to success and help
every child thrive, whilst maintaining consistently high expectations for behaviour.

Consequence 1 Class teacher

Consequence 2 Class teacher

Consequence 3 Class teacher

Behaviour Report Class teacher & SENDCo & Inclusion Lead
BSP SENDCo & Inclusion Lead

Serious Incident SLT

Graduated Consequence and Support Pathway

Universal Stage
Consequence 1

Behaviour Response System followed:
Redirect
Proximity Praise
Reminder
Choice
Consequence
Restore

Possible consequences:
e Reflection time in class
Regulation space
Partner class reset
Restore and repair
Completion of missed learning

Recorded by class teacher on CPOMs.




Consequence 2
Repeated behaviour following an initial consequence.

Actions:
¢ Consequence issued
o Restorative conversation completed
e Teacher discussion with pupil
o Parents informed by telephone call or face-to-face conversation

Staff begin monitoring for patterns.

Consequence 3
Repeated behaviour despite previous interventions.

Actions:
¢ Consequence issued
Formal parent meeting arranged with class teacher
Behaviour discussed collaboratively
Targets agreed
Monitoring period established

Where a pupil receives three recorded consequences within a rolling four-week period, the
class teacher will arrange a parent meeting.

A behaviour concern record may be initiated.

Example discussion points:
e Whatis working well?
o What triggers the behaviour?
e What support is needed?
o What targets will we focus on?

Targeted Support Stage

If behaviour does not improve following the parent meeting and agreed actions, additional
support will be implemented.

Behaviour Report Card
The pupil may be placed on a Behaviour Report (Appendix ).

The report will:
e Have 2-3 personalised targets
o Be reviewed daily
e Be shared with parents
o Celebrate success regularly
e Focus on improvement rather than punishment
Example targets:
o Follow adult instructions first time
e Remain respectful during learning
o Keep hands and feet to self
o Stay in the learning environment

Behaviour reports will normally run for 2-4 weeks before review.




SEMH and Behaviour Support Interventions

Where behaviour indicates possible social, emotional or mental health needs, staff will seek
to understand the underlying need and provide additional support.

Examples of interventions may include:
Regulation Support
o Daily check-in/check-out

Emotion coaching
Zones of Regulation work
Access to a regulation space
Personalised regulation toolkit
Movement breaks
Sensory breaks
Safe adult check-ins

Emotional Literacy Support
e ELSA programmes
Emotional literacy groups
Therapeutic conversations
Circle time interventions
Self-esteem programmes

Relationship-Based Support
e Trusted adult mentoring
Lunchtime mentor
Meet and greet at the start of the day
Check-ins throughout the day
Social skills groups
Friendship support

Behaviour Skills Coaching
e Reflection journals
Behaviour targets
Self-monitoring systems
Visual behaviour prompts
Individual reward systems
Modelling and rehearsal of routines

SEND and Specialist Support
e SENDCo involvement
Behaviour observations
Boxall Profile
SDQ screening
Educational Psychology advice
Outreach support
Early Help assessment
CAMHS referral (where appropriate)
Multi-agency planning

Intensive Support Stage
Where behaviour continues despite targeted intervention:




Behaviour Support Plan (BSP)

A BSP may be implemented which outlines:
e Desired behaviours
Triggers
Reasonable adjustments
Preventative strategies
Adult responses
Rewards and motivators
Review arrangements

Multi-Agency Support
Where appropriate:
e SENDCo

Educational Psychologist
CAMHS
Early Help
School Nurse
Outreach services

11. Serious Incidents

Some behaviours require immediate senior leader involvement and bypass the staged
system.

Examples include:
Physical aggression
Fighting
Bullying, including cyberbullying
Racist incidents
Prejudice-based bullying
Discriminatory language or behaviour
Deliberate damage to property
Possession of prohibited, banned or potentially harmful items

Serious threats
Leaving supervision

Responses may include:
e Immediate removal from the situation
Parent meetings
Internal suspension
Suspension
Permanent exclusion in exceptional circumstances

12. Prohibited Items, Searching and Screening

Prohibited Items, Searching and Screening
The school has a duty to maintain a safe environment for all pupils and staff.
The following prohibited items are not allowed in school:

e Knives and weapons.
e Alcohol.




Illegal drugs.

Stolen items.

Tobacco, cigarettes, vapes and smoking paraphernalia.
Fireworks.

Pornographic images.

Any article that may be used to commit an offence, cause injury or damage property.

Where there are reasonable grounds to suspect a pupil is carrying a prohibited item,
authorised staff may conduct a search in accordance with current legislation and Department
for Education guidance.

Any search will:

Be proportionate and reasonable.

Respect the dignity and welfare of the pupil.
Be recorded appropriately.

Take account of safeguarding considerations.

The school may confiscate prohibited, banned or harmful items where appropriate. Further
guidance regarding searching, screening, confiscation and restrictive interventions can be
found within the Trust's Restrictive Intervention Policy.

13. Mobile Phones, Smart Watches and Electronic Devices
Mobile Phones and Smart Watches
Pupils are not permitted to use mobile phones or smart watches during the school day.
Where a pupil needs to bring a mobile phone to school for safety reasons:

e The device must be switched off before entering the school site.

e It must be handed to the school office or stored securely in accordance with school

procedures.
e |t may only be used outside of school hours.

Smart watches with communication, recording, photographic or internet functionality must
not be used during the school day.

The school accepts no responsibility for loss or damage to personal electronic devices
brought onto site.

Any misuse of mobile phones, smart watches or electronic devices may result in confiscation

and parental involvement.

14. SEND and Reasonable Adjustments

We recognise that some pupils may require additional support and personalised approaches
to meet our behaviour expectations successfully.

Reasonable adjustments may include:

e Visual prompts and supports
e Planned movement or sensory breaks
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Alternative self-regulation strategies
Individual behaviour targets
Behaviour support plans
Personalised reward systems
Additional adult support or guidance

While we maintain high expectations for all pupils, we understand that some children may
need adapted support to achieve these expectations. Where appropriate, reasonable
adjustments will be made to account for a pupil’s individual needs, level of understanding
and stage of development.

This may include greater flexibility in the application of behaviour responses and
consequences, ensuring that support remains fair, proportionate and focused on helping the
pupil to succeed.

15. Bullying Prevention and Response

At Acre Hall Primary School, we are committed to providing a safe, respectful and inclusive
environment where all pupils feel valued and protected.

Bullying is defined as behaviour by an individual or group, repeated over time, that
intentionally hurts another individual either physically or emotionally. Bullying can take many
forms, including:
e Physical bullying
Verbal bullying
Emotional or social bullying
Cyberbullying (through online platforms, social media, messaging or gaming)
Prejudice-based bullying, including bullying related to:
o Race or ethnicity
Religion or belief
Disability or special educational needs
Sex
Gender reassignment
Sexual orientation
Family circumstances or other protected characteristics

Preventing Bullying

We actively work to prevent bullying through:

Teaching positive relationships, respect and inclusion through the curriculum.
Explicit teaching of online safety and responsible online behaviour.
Promoting our values of Respect, Responsibility, Relationships and Reach.
Developing a culture where differences are celebrated and everyone belongs.
Providing opportunities for pupils to learn about equality, diversity and protected
characteristics.

o Ensuring staff receive appropriate anti-bullying training.

e Encouraging pupils to report concerns and seek help when they need it.

Responding to Bullying
All reports of bullying will be:
e Taken seriously.
e Investigated promptly and fairly.
e Recorded on CPOMS.
e Monitored by leaders to identify patterns and trends.
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e Followed up to ensure the bullying has stopped and relationships are supported
where appropriate.

Parents and carers of all pupils involved will be informed and supported throughout the
process.

Bullying, including cyberbullying, prejudice-based bullying and discriminatory bullying, will
not be tolerated and may result in more serious behaviour consequences in line with this
policy. Serious incidents may require immediate senior leader involvement.

16. Recording and Monitoring

Staff must record:

e Serious incidents
Repeated incidents
Resets
Bullying concerns
Safeguarding concerns

Records will be stored on CPOMS and reviewed regularly by leaders to identify patterns and
provide support.

17. Working with Parents

Positive relationships between school and home are essential.

We ask parents and carers to:
e Support school expectations
e Communicate concerns promptly
o Work with staff to support their child
o Reinforce positive behaviour at home

Together, we can help every child succeed.

18. Linked Policies

This policy should be read alongside:

o Safeguarding and Child Protection Policy.
Restrictive Intervention and Positive Handling Policy.
Anti-Bullying Policy.

SEND Policy.

Attendance Policy.

Online Safety Policy.

Exclusions and Suspensions Guidance.
Staff Code of Conduct.

Health and Safety Policy.

Equality and Accessibility Policies.




Appendix 1: The Acre Hall Way Posters

The Acre Hall Way ' The Acre Hall Way .

1.Wait 1- Tidy up
2. Walk 2- Stand behind chair

3- Line up with coat and lunchbox

3.Listen
4.Learn

We start lessons with Acre Hall Pride! #9 We end lessons with Acre Hall Pride!

4- Teacher guides the line

The Acre Hall Way . The Acre Hall Way '

5 tune into adult
4 stop talking
y 3 empty hands
2 eyes fixed

: 1 ready!
We transition with Acre Hall Pride! We listen with Acre Hall Pride!

The Acre Hall Way '

1°* whistle Stop
2" whistle Walk to line

Walk quietly and calmly
into school

We transition with Acre Hall Pride!




Appendix 2: Adult Scripted Responses

Our Approach
At Acre Hall Primary School, we believe that adults create the culture in which children
succeed. Consistent language helps children feel safe, understand expectations and respond
positively to support.
All staff will:
e Remain calm and respectful.

Address the behaviour, not the child.

Use consistent language.

Avoid confrontation, arguing or public reprimands.

Give take-up time where appropriate.

Maintain the child's dignity.

Focus on repairing and restoring relationships.

Model our values of Respect, Responsibility, Relationships and Reach.

Step 1: Redirect
Purpose
To positively re-engage a child before behaviour escalates.

Adult Scripts

"Can you help me with this task?"

"I'd like you to be my helper for a moment."
"Can you show me how we do this properly?"
"Let's focus on this together."

"I have an important job for you."

"Let's get started with the first part.”

Key Points

Focus on the positive action

Redirect rather than reprimand

Preserve dignity

Avoid discussing the behaviour at this stage
Avoid

"Stop doing that."

Calling attention to the behaviour publicly

Lengthy explanations

Step 2: Proximity Praise
Purpose
To reinforce positive behaviour through recognition of others meeting expectations.

Adult Scripts

"l can see Amelia is ready to learn."

"Thank you to this table for showing excellent listening."
"l can see children demonstrating responsibility."

"Well done to those who are focused and ready."

"l appreciate how respectfully this group is working."

Key Points
Highlight the behaviour you want to see
Use genuine praise




Recognise effort and positive choices

Encourage self-correction
Avoid

Comparing children negatively
Using praise sarcastically

Step 3: Reminder
Purpose
To provide a calm reminder of expectations.

Adult Scripts

"Remember, we show respect by listening when others are speaking."
"Let's get back on track."

"Show me responsibility."

"Remember our Acre Hall Way."

"I need you to make a respectful choice."

"Let's think about the expectation."

Key Points
Calm and brief
Linked to values
Given privately where possible

No discussion or debate
Avoid

Repeating multiple times
Public criticism
Emotional responses

Step 4: Choice
Purpose
To give the child responsibility for their next action.

Adult Scripts

"You have a choice. You can meet the expectation now, or there will be a consequence."
"This is your opportunity to make a positive choice."

"You need to decide what happens next."

"l know you can make the right decision."

"I'll give you a moment to think about your choice."

Key Points

State the choice clearly

Explain the consequence calmly

Allow take-up time

Walk away where appropriate
Avoid

Arguing

Negotiating

Repeating the warning

Step 5: Consequence
Purpose




To provide a predictable and proportionate response when behaviour continues.

Adult Scripts

"You chose not to meet the expectation."

"You now need some time to reset."

"The consequence is a short reflection period.”

"You need some time in our partner classroom so you can return ready to learn."
"We'll welcome you back when you're ready."

"This is an opportunity to reflect and make a fresh start."

Key Points
Calm
Immediate
Proportionate
Predictable
Focused on learning
Never Say
"You've ruined it for everyone."
"I'm fed up with you."
"You always do this."
"That's it, you've had enough chances."

Step 6: Restore

Purpose

To repair relationships, support emotional understanding and promote accountability.
Restorative conversations should take place once everyone is calm and regulated.

Emotion Coaching Scripts

"l can see you're feeling frustrated.”

"It's okay to feel angry. It's not okay to hurt others."

"l understand that you're upset."

"Let's work out what happened together."

"We all make mistakes and we can learn from them."

Restorative Questions
What happened?
How were you feeling at the time?
What were you thinking?
Who has been affected?
How do you think they felt?
What could you do differently next time?
How can we put things right?

Step 7: Support

Purpose

To provide additional support when behaviour becomes persistent or indicates an unmet need.
Adult Scripts with Pupils

"We want to help you be successful."

"Let's think about what might help."

"What support do you think would make things easier?"

"We're on the same team."

"We believe you can be successful."

"Let's work together to find some strategies."
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Serious Incidents
Some incidents require immediate senior leader involvement and bypass the staged system.

Adult Scripts

"l need to keep everyone safe."

"We are going to move to a safe space."

"A senior leader is going to support us now."
"We will talk about this once everyone is calm."
"My priority is keeping everyone safe."

Key Principles
Stay calm
Ensure safety
Avoid public confrontation
Preserve dignity
Follow safeguarding and behaviour procedures

Fresh Start Script
One of the most important aspects of the Acre Hall approach is that every child receives a
genuine fresh start.

Adult Scripts

"Yesterday is finished. Today is a new day."

"I'm pleased to see you."

"We are starting fresh."

"Let's make today a great day."

"I'm looking forward to seeing what you can achieve."
"Welcome back."

Key Principle
Once a consequence has been completed and relationships have been restored, the incident
is closed. Adults move forward positively, without holding past mistakes against the child.




Appendix 3: Our Learning Behaviours Poster
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Appendix 4: Behaviour Response Flowchart

Acre Hall i)
Primary School
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will be a
consequence.”

\ ;( Reset - return positively to learnng

Recorded on
CPOMS and
parents
informed.

"l can see Mia

has her eyes on

me and is ready
to learn.”

“Remember,
we show
respect by
listening.”

“Can you help
me hand out
the books?"

Class Dojo Recognition
Dojos awarded for demonstrating our values and
Learning Behaviours. Points contribute to individual

and class recognition.
‘t‘

Milestone Recognition

Dojo Total Recognition

50 Dojos Bronze Certificate

Staff follow the Behaviour Response System at every stage. All significant incidents and consequences must
be recorded on CPOMS and parents/carers informed.

© | &8

100 Dojos Silver Certificate and Acre Hall Values Badge

150 Dojos
200 Dojos
300 Dojos
500 Dojos

Gold Certificate

Visit to the Dojo Shop

Examples involve:
+ Physical aggression

Bullying

Racial incidents

Prejudice-based bullying

Platinum Award and Principal Recognition

2 |

If behaviour continues or .

Acre Hall's Wall of Fame Award

) If behaviour does not
Most low-level behaviours.

Leadership & Ambassador Recognition
Opportunities for children who consistently model
the Acre Hall Way, for example School Council.

Other Individual Recognition
Verbal praise, stickers, positive messages home,
Principal Awards, Celebration Assembly Awards.

Whole Class Recognition - Star in a Jar
Classes earn stars for showing our school values.
When the jar is full, the class earns a shared reward

agreed with their teacher.

Possible consequences:
- Reflection time

within the classroom|
A short reset period
in a partner
classroom
Time in a designated|
regulation space
Completing
unfinished work at
another appropriate
time
Reparing any
damage caused

Repeated behaviour
following a consequence.

Actions:

- Conseguence issued

+ Restorative
conversation
Parents/carers
informed by phone
call or face-to-face
conversation
Staff begin
monitoring for
patterns

Repeated behaviour, within
a rolling 4-week period,
despite intervention.

|Actions:

. Consequence issued

- Formal parent/carer
meeting
Behaviour discussed
collaboratively
Targets agreed
Monitoring period
established

improve after meeting and
agreed actions.
Report includes:
. 2-3 targets
. Reviewed daily,
usually for 2-4
weeks
Shared with parents
Celebrates success
Focus on
improvement, not
punishment

Example target:
+ Keep hands and feet|

to self

additional needs are
identified.
Support may include:
« Restorative
meetings
- Behaviour Support
Plan (BSP)
+ Emotional literacy /
regulation support
- Invervention from
SENDCo
- Pastoral support and
mentoring
« Multi-agency or
external
professional support,

. Discriminatory language or behaviour
Fighting
Deliberate damage to property
Possession of prohibited, banned or
potentially harmful items
Serious threats
Leaving supervision

Responses may include:
Immediate removal
Parent meetings
Internal suspension
Suspension
Permanent exclusion (exceptional

circumstances)
Lead: Senior LeadershipTeanJ




Appendix 5: Consequence Guidance Matrix

Reflection Time
Within the
Classroom (5-10
minutes reflection,
strategic

Calling out repeatedly after reminders

Low-level disruption to learning

Distracting others

Refusing to follow a simple instruction after reminders
Off-task behaviour

Inappropriate comments or noises

Minor playground disagreements resolved quickly

Short Reset Period
in a Partner
Classroom

Continued disruption following Reminder and Choice
stages

Persistent refusal to follow adult instructions

Repeated low-level behaviours despite support

Behaviour preventing others from learning

Persistent arguing with adults

Repeated inappropriate language (not discriminatory)
Escalating behaviours requiring a temporary removal from
the learning environment

Time in a
Designated
Regulation Space

Child showing signs of emotional dysregulation
Distress, frustration or anxiety affecting behaviour
Risk of escalation to unsafe behaviour

Loss of emotional control requiring support to regulate
Overwhelm resulting in inability to engage safely with
learning

Behaviour linked to sensory or emotional needs

Completing
Unfinished Work at
an Alternative Time

Learning time lost through off-task behaviour

Refusal to engage with learning without reasonable cause
Deliberately choosing not to complete work during
allocated learning time

Repeated disruption resulting in incomplete work

Wasting learning time despite reminders and support

Repairing or
Restoring Damage
Caused

Deliberate damage to equipment or resources

Damage to displays or classroom property

Creating unnecessary mess or vandalism

Damaging another pupil's belongings

Hurting or upsetting another child through unkind actions
where appropriate restorative action is needed

Misuse of school resources resulting in damage or
additional work for others




Appendix 6: Behaviour Support Plan (BSP)

Most pupils respond positively to our universal Behaviour and Relationships Policy. Where a
pupil continues to experience significant difficulties despite consistent implementation of
universal strategies, a Behaviour Support Plan (BSP) may be implemented.

The purpose of a BSP is not to lower expectations but to provide additional, targeted support
that enables the pupil to meet the same high standards as their peers.

Behaviour Support Plans are built around positive relationships, consistency, predictability
and understanding. They identify the adaptations adults will make alongside the strategies
that will help the pupil regulate, engage and succeed.

Behaviour Support Plans are reviewed regularly and adjusted according to progress.




Date plan starts:

Date of next review:

Challenging behaviour
What does it look like?
How often does it happen?

How long does it last?

Reasons for the behaviour

What’s going on in the pupil’s life that might be
causing this behaviour?

Why might this behaviour happen?
e To get attention
e To avoid something
e To get something tangible

e To meet a sensory need

Strategies for maintaining positive
behaviour

How do we maintain positive behaviour?
What does the pupil like?
e  Phrases to use

e Rewards, motivators

Reactive strategies

How do we diffuse the situation?
e  What to do and what not to do
e  Phrases to use

e  Calming techniques

At what stage should another member of staff be

informed? Who should this be?

Skills and Talents

Staff working with the pupil:

Targets
What are we working towards?

How do we get there?

Any special educational needs (SEN)
that may affect behaviour

If the pupil has SEN that affects behaviour, the
SENCO should detail them here.

How does the pupil’s SEN affect their behaviour?

How could the school’s behaviour policy be adapted
to meet their needs?

Triggers and warning signs

What triggers might cause an incident?
How do we prevent an incident?
e  What to look out for

e  How to respond (reminders, alternative
environment)

Support after an incident

How do we help the pupil reflect and learn from the
incident?

Is there anything that staff can learn about working
with this pupil?

Achievements




Dislikes

Agreement:
Parent/carer name Staff name

Parent/carer signature Staff signature

Date Date

Behaviour plan evaluation and next steps:
How effective is the plan?

Record suggestions to be considered when this plan is reviewed.

LOG OF INCIDENTS

Log of incidents:

Date Description of behaviour Trigger for incident Action taken




Appendix 7: Behaviour Report Card

}che Hall Primary School Behaviour Report Card ﬁ,‘iﬂ;‘;w
[

Mame: XXXX Year Group: XX  Week beginning: XX Agreed monitoring period: XX

Targets:
1) XX
2) XX

Senior Leader:

Review of the
week




Appendix 8: Regulation Toolkit

At our school, we recognise that children cannot always access learning or make positive
behaviour choices when they are dysregulated. This regulation toolkit provides staff with
consistent approaches to support pupils in recognising, understanding and managing their
emotions so they are ready to learn.

These strategies are intended to support, not replace, the expectations outlined within the
Behaviour and Relationships Policy. They provide staff with practical tools to help pupils
return to a regulated state where they can engage positively with learning and relationships.

Emotion Coaching: Four-Step Model

Staff use Emotion Coaching to validate pupils' feelings whilst maintaining clear expectations
for behaviour.

The four steps are:

1. Recognise and empathise with the emotion
o Notice the child's emotional state and acknowledge their feelings.

2. Label and validate the emotion
o Help the child identify what they are feeling.
o "l can see you're feeling frustrated."

3. Set clear boundaries where needed
o Emotions are always accepted; unsafe or inappropriate behaviours are not.
o '"lIt's okay to feel angry, but it isn't okay to hurt others."

4. Problem-solve and support regulation
o Help the child choose an appropriate strategy and consider what to do next.

Zones of Regulation

The Zones of Regulation provide a shared language to help pupils identify and communicate
how they are feeling. Staff explicitly teach the Zones and use them consistently throughout
the school.

Zone Description

Feeling tired, sad, unwell, bored or low in energy. Pupils may need
encouragement, movement or connection.

Feeling calm, focused, happy and ready to learn. This is the optimal
Green Zone  zone for learning, although all zones are considered normal
experiences.

Feeling worried, frustrated, excited, anxious, silly or restless. Pupils
may benefit from regulation strategies before emotions escalate.

Feeling overwhelmed, angry, panicked or out of control. Pupils require
Red Zone support to regain regulation before problem-solving or discussing
behaviour.

Blue Zone

Yellow Zone

The aim is not to keep pupils in the Green Zone at all times, but to help them recognise their
emotions and develop strategies to regulate themselves.




Regulation Strategies

Staff encourage pupils to select appropriate regulation strategies based on their individual
needs.

Examples include:

¢ Movement or physical activity breaks
Sensory supports (e.g. fiddle tools, weighted items, sensory circuits)
Access to a designated calm space
Breathing and mindfulness exercises
Time with a trusted adult
Drinking water
Drawing, colouring or journalling
Positive self-talk and grounding techniques

Strategies are personalised where appropriate and should support pupils to return to
learning as quickly as possible.

Classroom Practice

To ensure a consistent whole-school approach, staff will:
o explicitly teach regulation skills through the curriculum and daily routines;
model emotional vocabulary and self-regulation;
use Emotion Coaching language where appropriate;
display and refer to the Zones of Regulation consistently;
use agreed lanyard visuals and classroom prompts to support pupils in the moment;
encourage pupils to independently identify and use appropriate regulation strategies;
maintain high expectations for behaviour whilst providing appropriate regulation
support.

Classroom Visuals

Each classroom will display agreed regulation resources, including:
e Zones of Regulation visual
Visual Timetable
Emotion Coaching prompt
Regulation strategy prompts
Classroom lanyard visuals for staff
Calm space expectations (where applicable)

These visuals provide consistent prompts and support the explicit teaching of self-regulation
without becoming the primary focus of behaviour management.

This appendix ensures that regulation support remains visible, consistent and embedded
within everyday practice while reinforcing the school's Behaviour and Relationships Policy
and high expectations for all pupils.




